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Inclusion Strategy 
Before completing this template, read DfE's Developing an inclusion strategy using the IMF for school leaders. 
Schools can use this template to help them develop their inclusion strategy, which must be published on their school website by 31 December every academic year.
Before publishing your completed statement, delete the instructions (text it italics) in this template, and this text box.

Inclusion Strategy – Crowle CE Primary School
This statement details our school’s approach to delivering inclusive practice for all children, including those with SEND, funded by our core school budget (including the notional SEN budget) and the inclusive mainstream fund (IMF).
Strategy overview
	Detail
	Date

	Academic year/years that our current Inclusion Strategy covers
	Sep 2026 to July 2027

	Date this statement was published
	Sep 2026

	Date on which it will be reviewed
	Sep 2027

	Statement authorised by
	LAB


Statement of intent
At Crowle CE Primary School, we believe every child is the “light of the world” and deserves to be known, valued and supported. Inclusion is at the heart of our vision. We are a caring, confident and committed community where every pupil (whatever their needs, background or starting point) is enabled to flourish academically, socially, emotionally and spiritually.
Our ultimate aim is simple: every child can access learning, remember important knowledge, apply skills confidently and achieve ambitious outcomes. We work to remove barriers, celebrate difference and ensure that all pupils feel safe, respected and able to succeed.

Barriers to learning and participation 
This details the key barriers to learning and participation that we have identified amongst our pupils, necessitating inclusive universal approaches and targeted support
	
	Detail of barrier to learning (including notable trends or themes over time, such as a growing prevalence or increasing complexity)

	1
	High level of SEND need across the school (above Nat)

	2
	Speech and Language Communication Needs (SALT) 

	3
	Mixed aged classes

	4
	Many pupils present with heightened emotional needs linked to family pressures, including limited parental time and high expectations at home.





Activity in this academic year
What activities will we prioritise this academic year to alleviate the above barriers to learning and participation faced by pupils with additional needs and SEND.
In this context, ‘activity’ is a reporting term to help understand where funding has been allocated to build an inclusive core offer and does not indicate only targeted provision. Activity may address multiple barriers identified, particularly for improvements to your universal offer.
	Description of activity (noting evidence and barrier numbers addressed)
	Activity type 
(whether it is universal or targeted)
	Total budgeted cost (this should account for spend from IMF and core budget allocations)


	Strengthening curriculum consistency and adaptation. (1 and 3)

· Curriculum audit across all subjects to ensure clear progression of knowledge, skills and vocabulary from EYFS–Y6.
· Embedding consistent SEND adaptations (scaffolds, models, vocabulary pre‑teaching, reduced cognitive load) in every subject.
· Embedding retrieval practice routines (flashbacks, low‑stakes quizzes, cumulative review) to support long‑term memory for SEND pupils.
· Ensuring all teachers use precise assessment to identify gaps early and plan targeted intervention.

	Universal
	£350

	Early Identification and SALT‑Focused Provision (1 and 2)

· Purchase SALT to come regularly into school, to support individual needs.
· Wellcomm screening for 100% of EYFS pupils.
· Daily vocab-rich interactions across the school. 
· Staff CPD re SALT strategies across the school. 
	Universal and Targeted
	£2000

	High quality teaching and targeted intervention (1 and 3)

· CPD opportunities for all staff, based on need and developing pedagogical understanding.
· 100% good or better teaching, every day.
· Half termly pupil progress meetings held – discuss needs of individuals.
· Half termly interventions planned, based on needs of pupils. 
· Learning walks that demonstrate how we are including all pupils in learning.
· Use of widgets to support understanding of tasks.
· Individualised support, where necessary – own learning stations, visual timetables, now/next boards, chew toys, calm spaces etc.
· Continue to work with outside agencies – Perryfields Pru, CCN Team, Ed Psych, Virtual School etc.
· Use of communication books, behaviour plans and personalised timetables, where necessary.

	Universal and Targeted
	£1000

	Developing Foundational Skills in EYFS (1 and 3)

· Whole staff handwriting training.
· Morrell’s Handwriting policy shared with all staff. 
· Introduce grotto grips across the school.
· Half termly assessment on pencil grip, letter formation, number formation etc. 
· Interventions planned for individuals based on foundational skills. 
· Introduction of daily number strips in EYFS and KS1 – support number formation.
· Emphasis on number bonds in EYFS and KS1 to support foundational skills in Maths.

	Universal and Targeted
	£500

	Pastoral, Wellbeing and Trauma Informed Support. (4)

· Weekly Relax Kids Consultant working 1:1 or small groups.
· Trauma Informed practise across the school – worry monsters, I wish my teacher knew, relational approach etc.
· Transition support for individuals who may need this (transition object, use other entrance, breakfast club offer).
· SAS Counselling support for individuals. 
· Annual Health and Wellbeing Day. 
· Annual SCARF Life Bus – focus on wellbeing. 
· Active Peace Sessions – focus on differences, emotions and feelings. 
· MELO in place for individual needs.
· Continue to work with Virtual Schools – trauma informed practise. 
	Universal and Targeted
	£2000


Intended outcomes 
This explains the clear, realistic outcomes we want our inclusive approaches to achieve by the end of our inclusion strategy, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Strengthening curriculum consistency and adaptation.
· A fully coherent, sequenced curriculum that clearly identifies what pupils must know and remember at each stage.
· Reduction in cognitive overload leads to improved engagement, confidence and task completion.
· Book looks and pupil voice demonstrate that pupils can articulate learning from previous units and terms.
· Teachers quickly identify misconceptions and gaps, preventing pupils from falling behind.
· Interventions become timely, targeted and closely aligned to curriculum intent.
· SEND pupils receive support that is specific to their needs rather than generic or reactive.

	· Pupil voice demonstrates that pupils can explain what they are learning and how it links to previous units.
· Lesson observations show consistent use of scaffolds, modelling, chunked instructions and reduced cognitive load strategies.
· SEND pupils demonstrate increased independence in completing tasks.
· SEND pupils demonstrate improved long‑term retention through cumulative review tasks.
· Insight Tracking shows timely identification of pupils at risk of falling behind.
· Pupil Progress Meetings include clear evidence of gap analysis and planned actions.
· Provision maps clearly show personalised adaptations for each pupil with SEND.
· EHCP Section F provision is fully mapped, timetabled and implemented.


	Early Identification and SALT‑Focused Provision (1 and 2)
· Pupils with speech, language and communication needs receive timely, specialist intervention that accelerates progress.
· Staff gain expert guidance, modelling and strategies that improve everyday classroom practice.
· EHCP Section F provision is fully implemented, monitored and evidenced.
· Every Reception child receives an early, accurate assessment of speech, language and communication needs.
· Needs are identified within the first half term, enabling rapid intervention and preventing widening gaps.
· Pupils experience consistent, high‑quality language modelling throughout the day, improving expressive and receptive language.
· SEND pupils receive consistent, high‑quality communication support regardless of class or teacher.

	· SALT reports show clear evidence of skill development and reduced barriers to accessing the curriculum.
· Lesson observations show consistent use of vocabulary scaffolds and chunked language.
· Annual reviews confirm that needs are met and progress is evident.
· 100% of EYFS pupils complete Wellcomm screening within the first half term.
· Screening data is used to plan targeted provision immediately.
· Learning walks show consistent modelling of vocabulary across all classes.
· Pupils use new vocabulary accurately in discussions, play and written work.
· SEND pupils demonstrate improved independence, engagement and confidence in lessons.




	High quality teaching and targeted intervention (1 and 3)

· Staff demonstrate improved subject knowledge, stronger adaptive teaching, and increased confidence in meeting diverse needs.
· Lesson observations and learning walks show consistently high‑quality teaching across all classes.
· SEND pupils experience strong adaptive practice in every lesson, reducing variability between teachers.
· SEND, disadvantaged and vulnerable pupils are discussed individually, ensuring no child is overlooked.
· Monitoring shows consistent use of scaffolds, modelling, vocabulary support and reduced cognitive load strategies.
· SEND pupils are visibly engaged, supported and participating fully in lessons.
· Personalised strategies reduce anxiety and increase participation.
· Specialist recommendations lead to improved provision and targeted support.
· Pupils with SEND or behavioural needs experience consistent routines and expectations.

	· Consistent high‑quality teaching across all classes
· Effective adaptive practice for SEND pupils in every lesson
· Precise identification of needs through half‑termly pupil progress meetings
· Targeted interventions that accelerate progress
· Visible engagement and participation of SEND pupils in all lessons
· Impactful multi‑agency collaboration


	Developing Foundational Skills in EYFS

· Whole‑school consistency in handwriting practice
· Improved fine‑motor control and pencil grip across EYFS and KS1
· Clear progression in early writing skills
· Targeted foundational‑skills interventions accelerate progress
· Strong early number formation embedded through daily routines
· Secure understanding of number bonds in EYFS and KS1
· Improved readiness for KS1 curriculum expectations
· Enhanced staff confidence and pedagogical understanding



	· Consistent handwriting practice embedded across the school
· Improved fine‑motor control and pencil grip in EYFS and KS1
· Clear progression in early writing skills evident through assessment and pupil work
· Targeted foundational‑skills interventions accelerate progress for identified pupils
· Strong number formation routines embedded daily in EYFS and KS1
· Secure understanding of number bonds in EYFS and KS1
· Improved readiness for KS1 expectations in literacy and mathematics


	Pastoral, Wellbeing and Trauma Informed Support. 
· Improved emotional regulation and wellbeing for pupils through targeted therapeutic support
· Consistent trauma‑informed practice embedded across the school
· Successful transitions for vulnerable pupils
· Enhanced understanding of wellbeing and healthy lifestyles
· Improved emotional literacy and recognition of feelings
· Stronger multi‑agency collaboration supporting pupils with complex needs
	· Improved emotional regulation and wellbeing through targeted therapeutic support
· Consistent trauma‑informed practice embedded across the school
· Successful transitions for vulnerable pupils
· Enhanced understanding of wellbeing and healthy lifestyles
· Improved emotional literacy and recognition of feelings
· Stronger multi‑agency collaboration supporting pupils with complex needs




Review of the previous academic year
From year two, you should outline the progress you made towards your intended outcomes during the previous academic year and explain how this was assessed. In doing this, you should note the impact that your strategy had on pupils’ engagement, participation, attendance, sense of belonging, and attainment. This should include a reflection on the positive outcomes achieved for children and young people with additional needs and SEND.

You should critically review what aspects of your strategy worked well / did not have the intended impact and explain how this has informed your drafting of this year’s strategy. 
To support this, you should use:
· Data from the previous academic year’s national assessments and qualifications, once published (a note of caution can be added to signal that pupils included in the performance data will have experienced some disruption due to Covid-19 earlier in their schooling, which will have affected individual pupils and schools differently). 
· Information from summative and formative assessments the school has undertaken.
· School data and observations used to assess wider issues impacting inclusion, including access to learning, attendance, engagement, and early identification.

Further information 
Crowle CE Primary School is a small school with a big heart, and this shapes every aspect of our inclusion strategy. Because we have a small number of pupils, we know each child deeply and personally — their strengths, their quirks, their worries, their hopes and the things that make them shine. This closeness allows us to build strong, trusting relationships that help pupils feel safe, valued and understood.
Our size enables us to notice the small things: a change in mood, a quiet worry, a moment of pride or a spark of curiosity. Staff know families well and work closely with them to ensure every child receives the right support at the right time. This means our inclusion strategy is not just a set of systems — it is a living, relational approach rooted in kindness, connection and genuine care.
We recognise that some of our pupils experience high emotional pressure, often linked to family circumstances where parents may be money rich but time poor, or where children feel they must strive for perfection. These pressures can affect wellbeing, resilience and readiness to learn. Because we know our pupils so well, we can respond quickly and compassionately, offering relational support, trauma‑informed practice and personalised strategies that help children feel grounded and secure.
Our small size also means we can tailor provision with precision. Staff collaborate closely, share insights daily and adapt teaching responsively. Pupils benefit from a strong sense of belonging — they are known by name, by character and by heart. This enables us to create an environment where every child feels seen, heard and celebrated.
We are proud that our school community is built on relationships, trust and connection. Our inclusion strategy reflects this: it is personal, thoughtful and rooted in our Christian vision that every child is the light of the world. We believe that by nurturing each child’s light — academically, emotionally and spiritually — we help them grow into confident, compassionate and resilient individuals.
Crowle may be small, but our commitment to inclusion, wellbeing and pastoral care is big, bold and unwavering. Every child matters. Every child is known. Every child is loved.
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